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Preface

TheCommon European Framework of Reference for Langy&ddsR) was first publishied2001

Its common reference levels aiitlistrative scales were welcomed, especially by language testing agencies

but soon language education specialists and stakeholders begamsklipdzSa G A2y a €t A 1S al 246 R2 ¢
M Aa GKS al YS | & caldithe.Coulcil of EukopisetluiNsysteii & #alidation that

would confirm the alignment of language tests with one or more levels of the CEFR. Such alsyatever,

lay beyond the remit of the Council of Europe, which instead published two guides, one for aligning language

tests with the CEPRind the other for developing tests with reference to the CEFR.

ALINR 2SO0 G2 dzZLJRFGS GKS |/ 9%GiwZDa3. Arovisidzidl iekslonf hed S & OF f Sa 41 a
CEFREompanion VoluméCEFRV)appearedn 2017 and thedefinitive versiornin 2020.AnEALTA Symposium
held in Dublin in January 2018 aad EALTAUKALTA Symposium hosted by the British Counicdridon in
February 202®oth identified the need for a new handbook to support alignment with tpeeatly expanded
descriptive scheme of th€EFRCV, In undertaking to produce the handbook, theeringgroup (which
emerged from theebruary 202@vent)recogrized that alignmentappiesnot onlyto language tests but

to policy,curriculum guidelines;urricula,syllabusestextbooks and other teaching/learning resources.

The groupalso decided that the handboahouldserve to informpolicy makers, teacher educators, teachers
andother language education stakeholdees well asupporingthe more or less technical processas
whichalignmentdepends The handbook also aims keelp users to navigate the wide range of CiEéiRted
reference documents now available.

Thishandbook has been prepared witivo audiencesin mind, each of which comjses a number of
speciaized subgroups, as shown below. The bulleted lists are not intended to be exhaustive

AUDIENCE 1 AUDIENCE 2

Those wishing to undertake a practical or Other stakeholders in education or in society at
applied CEFR alignment exercise in a large who are primarily concerned with policy
particular context and for a particular purpose matters and decision-making relating to

(e.g. to be able to make or evaluate a claim language education more generally (e.g. to
concerning CEFR alignment). evaluate the claims made by textbook or test

publishers regarding CEFR level).
This includes:

A in-service teachers This includes:
A materials developers A administrators
A syllabus designers A curriculum developers
A pre-service teachers A education ministry personnel
A test producers A employers
A textbook writers. A managers
A policymakers
A publishers
A teacher trainers/educators.
w8t dAYy3 [Fy3Idzad 38 9EFIYAYLFGAZ2YA (2 (GKS W 2YY2Y 9dzNRPLISHY CNI YSs:

1 3353aYSyiQ ¢ Srasidurg: Qouncil of Eusdpkz) révised version, 2009.
2Manual for Language Test Development and Examjrsitigisbourg: Council of Europe, 2011

The CEFR Alignment Handbook Page 6


https://rm.coe.int/1680459f97
https://rm.coe.int/cecr-volume-complementaire-avec-de-nouveaux-descripteurs/16807875d5
https://rm.coe.int/common-european-framework-of-reference-for-languages-learning-teaching/16809ea0d4
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=0900001680667a2d
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=0900001680667a2d
https://rm.coe.int/CoERMPublicCommonSearchServices/DisplayDCTMContent?documentId=0900001680667a2b

Chapters 1 and 2 of the handbook have been written to be broadly accessible and directly relewatht to

audiences They provide an essential introduction to the CEFR and the CEFR alignment process, including

essentiafamiliarization. Chapters 3o 6 offer both general and detailed guidance on theccessiveteps
in analignment processogether with information on available tools and approaches to reportinghe

activities undertaken.

Thishandbookwas developeds follows. Firsthe steeringgroup agreed on its scopdrafted Chapters 1
and2, andsentthemto selected language education professiorfalscritical feedbackNext specialists

with extensiveexperience of working with the CE®re invited to draft Chapterst® 6. After that,

DavidLittle edited the drafthandbook, whictwas circulated to the specialists who had provided feedback
onthe first drafts of Chapters 1 and HEnally, the handbook was revised to take account of their comments

and suggestions.

Steering group Editors
A Neus Figueras, European Association for A Neus Figueras, European Association for
~ Language Testing and Assessment (EALTA) ~ Language Testing and Assessment (EALTA)
A Dauvid Little, Trinity College Dublin A David Little, Trinity College Dublin
A Bar ry OQ§Bitsh Councila n A Bar ry OQ¢Hitish Councila n
A Nick Saville, Association of Language Testers in
~ Europe (ALTE)
A Lynda Taylor, UK Association of Language
Testing and Assessment (UKALTA)
Authoring team Reviewers
A Glyn Jones, Freelance consultant, UK A Elaine Boyd, Freelance consultant, UK
A El i f Ka nlD 8ilkentiUaijelsity, Turkey A Bronagh Latibugi i, ,[felidn
A Noriko Nagai, Ibaraki University, Japan A Karen Dunn, British Council, UK
A Graham Seed, Cambridge Assessment English, | A Peter Lenz, Institute of Multilingualism, University
UK of Fribourg, Switzerland
A Jamie Dunlea, British Council, UK A Vincent Folny, France Education International,
A Neus Figueras, European Association for i France
Language Testing and Assessment (EALTA) A Jane Lloyd, Cambridge University Press &
A David Little, Trinity College Dublin. Ireland Assessment, UK
A Bar ry O0dBitsh CounciaWk A Waldemar Martyniuk, Uniwersytet Jagiellonski w
A Nick Saville, Association of Language Testersin |  Krakowie, Poland
Europe (ALTE) A Josep Ma. Montcada, Generalitat de Catalunya,
A Lynda Taylor, UK Association of Language i Spain
Testing and Assessment (UKALTA) A Felicitlyl2gomel |
A Edgar Rene Pacheco, Centro de Ensefianza
para Extranjeros (CEPE), UNAM, México
A Lorenzo Rocca, Societa Dante Alighieri, Italy
A Cristina Rodriguez, Xunta de Galicia, Spain
A Wu Sha, National Education Examination
Authority (NEEA), China
A Joe Sheils, formerly Head of the Language Policy
Division, Council of Europe
A Richard Spiby, British Council, UK
A Dina Vi | Bayai UB\ersity, Rumania
A KateSina Vodi UniversitaPragieh a
Czekia
A Caroline Westbrook, British Council, UK
A Russell Whitehead, LT123, UK
A Jessica Wu, Language Training and Testing

Center (LTTC), Taiwan




CH

APTER 1 THE CEFR

THECOUNCIL OF EUROPE,C&EMIMON EUROPEAN FRAMEWORK OF
REFERENEDBR LANGUAGESEFRAND ALIGNMENWITH THE CEFR

Chapter 1 introduces the background to the Common European Framework of Reference
for Languages (CEFR) and explains how it can be used for alignment purposes in second
language education. This chapter addresses the following questions:

1.1
1.2
1.3

1.4

15
1.6

1.7

By the end
A

A
A
A

What is the Council of Europe?
What is the Common European Framework of Reference for Languages (CEFR)?
What is CEFR alignment and why is it useful?

Why is it important to align the different components of a learning system
with one another?

What is involved in CEFR alignment?
What resources are available to support CEFR alignment?

What guidance does the handbook provide?

of this chapter, you should have a clear idea of:

the Council of Europe and its educational goals

the purpose and content of the CEFR

why CEFR alignment might be relevant and useful in your context

why/how you might wish to undertake a CEFR alignment exercise in your context.




1.1 What is the Council of Europe?

TheCouncil of Europevas founded in 1949 to promote and defend human rights, democracy and the rule of
law; its headquarters are in StrasboufgranceToday it comprises@member states stretching from Iceland

in the west to Azerbaijan in the east. (The Councit@fope should not be confused with the European Council
which is the committee of heads of state and government of the European Union. All member states of the
European Union are also members of the Council of Europe.)

¢ KS / 2 dzy OA key idssFumaida@ TIhiSER@pean Convention on Human Ri¢@§0),The European
Cultural Conventiof1954) andr'he European Social Char{@®61,revised version 1996

Figure 1.1: Council of Europe member states

Informed by its human rights and legal standards,/th2 dzy OAf 2 F 9 dzNB LISQam®RdzOF G A2y L
enhancethe democratic competences of i@éns, promoterespect for human dignity and diversity, and
combat discrimination.

Since the 1970s the CounaflEuropehas promotedhe learning and teaching of languages for

communicationin orderto:
1. preserve ancenoourage citizenstovalug@ dzNR LJISQa f Ay 3dzA adA O | yR Odz & dzNT €
2. facilitateinternational communication and exchange

¢CKS [/ 2dzy OAf 2 7F plridrg@aldsdintercili@al €dGatidrexgliditly associates language

teaching and learning with K S/ 2falryti&lidnkl Qalues and political goals, especially social integration
respect for diversityand intercultural dialogue
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